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4.3 Grade level of students in program; number of classes per
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Number of Mumber of
Grade Classes _ Grade Classes__.
P5-PreSchool - 7-grade 7 e
K-Kndgtn Y 8~grade 8 ——

PSK _@0@ TOTAL NGC. students PS and X S-grade'y ___ :

B _.....TOTAL students gr. 7-S

(C *70 “-p..:Z_)

1-grade 1 Y 10-grade 10 _ _______
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Zdlon-Tnglish Dominant {27 Bnglish Dominent 5.0 Ho. %
1. Total [T N5 Dom , WA .. | IL.E-Dom - NAMI

Non-English i” CHINESE /Puerro R NE don I S0 Q€Y%

lother Tongue ‘ ; NS, CS OMé> =T
. ‘.- - . . ] ’ ) ° . .
' 30‘2— ; ' ' E don A A;-s‘ o

. ¢ N a e e e Bt dr e e s s e s s m e ..i e s e st e a e e e el _.‘ NE\.I'I‘ IIl"
2. Total { TI, E-Dom = EMT .,

English R T o i

I-Iother-’l‘ongue- : l N.S . Z~Dor  IT. N-S° -

‘ : . L BT 2 ‘

' Q .
. I Total Hon-Znglish - IT Total English - Total .

i-Dom &3 Y%
Doninant: 302 Doninant: - :

LT T el

.

e o
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. Number. of . Humber -of
Grade Classes _ Grade Classes__ .
P5-PreSchool & 7-grade 7 ...
T-Kndgztn K 8-grade § e

PSK .Z’Q._TOT-'@MHO..- students PS and X S-grade ¥ ___ .
B ... _TO0TAL students gr. 7-S

(C, 70 -p.z)

1-grade 1 Y 10-grade 10 __ _ __

2-grade 2 LR 11-grade 11 . _. __ .

J-grade 3 e . 12-grade 12 __.

l~grace 4 ) C __._. . TOTAL students [ vr. 10-12
5-grade 5 -

b-grade 6

4 1§0  TOTAL students gr. 1-6

4o 1-A11 classes graded VAR S
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I ion~Fnglish. Dopinant 127 English Dominant, 5.0 o, %
1. Total AT 1R Dom . NEIT TT.E-Dom - NIT
Non~Fnglish i clHil;Jg.se fwexro ﬁt’cu‘L ' ., HE dom I 39_ 2 9%
Hother Tongue _j ! N.S, CSome)i N—EHT
et 20" | - ,
English 2 e

llother-Tongue ' =-Dom  IT. N-S -
l ELT 2

b

———— o —an

NS,

I Total lon-ZEnglish II Total English Total E-Dom?&‘_s KA
Dominants, _3_@:&_ Do;z:inant:._“:’Z._B_w‘ I= I]‘l-l- II2

’CC"'7° -;o.l)

Ky : Von-inglish Dominant .. . _ .. ... .| _ Znglish Dominant . .. _ . . .
| N-E Dom  N-EMT E-Dom .°  HeEMT
Non-English - Ixample: a native Spanish spealier| Example: a native Spanish
liother- Tongue | who uses Spanish in most contacts| speaker who uses Spanish only in
| thovgh he may lmow English familiar contacts, and English
e e ei i o oo o) A0 81) others; schiool,, work.

, N-I Dom = EMT ° E-lop ~ EiT- o
English | Exemple: (rare) a native Zaglish | Zxarples: |)a native E.speaking
Hother Tongue | spealing Puerte Nican child, acculturated American who may

‘born in Hew Yorl: who returns or Uiy not know a second lang. ,
“to Pu.rlc iico and beco:es 2)a native F. spealing.
! Spanish dominant « ilexican-Anerican child who has a
; @inizal receptive knowledge of
Spanish, but has a Latin culture
t affiliation. -
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5.5

Cultural or Ethnic 1dent1flcatwon of target students in progran

by number and % of each:

Indigenous imericans: Huher Per Ceint of
Total Students

A1 Navajo Al s

42 Cherol:ee L2 S

43 Cther (specify) A3 L. )

A TOTAL No..of fmerican Indizn A SN

fmericans of other etinic vackorouwds:

B1 llexxican-American B1 ... D
CDPuerto-ican a€ l 34 .Ha e X
3 Cuban " O~
B4 Other Spanish-American _ o
(specify) _ B4 o, __. e
B TOTAL No, of Spanish- B e

speaking fwericans

C Portuguese-lfmerican C . %
D TFrarco-American D, g P
6 Chinese-American F 83
& Eskimo G . L8
H [lwussian B N
J Other J 55

I TOTAL number of N-HEIT target
sLudentq
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(V)

checlk

tthinic identity of Eriglish nother tongue students cther than target

population, 1f specified; by number and per cent

OTHER. ... .. 0. @3 A2

E2 2 B

e it v e e mremre PR [

~

I TOTAL number of FIT students
other than target puulation a3 ja' . jo

utudents' native languvage or nother tongue if DIFFEIINT
frmﬂ their dominant lunguage.
(spe01¢y)

sza.inap.t...lg;r;&uage_ Pifferent fative Lenpusge lwmber,  Per. _Ce
1-fnglish e .. e
2-Spanish e et e e e
Students' Dominant Language and Ixtent of BLl ngualisin
Dominant language ! Mhuaber of Honolingua% ihmber of students Bilingual
of students in program ' Students | to any extent

‘ - : i
Number- ' % ! not o, %"not ronly listening :spealing

spec.

; spec.; comprehension

tability
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5.3 Dthnic identity of English :

5.5 Students!

T3 T ey en et . ha .
L1 Lenlcan-fnerican o1, =

i ‘ :
By Puerto-.ican yn€ ‘ 32 4g.

B3 Cuban . 2 5
34 Glher Spanish~imerican ~

(specify) 34 x
B TOTAL lo. of Spanish- B

spealiing Anericans

(@]

Purtuguese~fnerican

G
Franco-Anerican L ) L
& Chinese-American F ]OS' B &2«
G Zgldmo G _. .. S
H lwssien B D,
Jd Other g L

-

I TOTAL wmber of H-HEIT targe
students

other tongue students cther
population, if specified; by number and per cent.

2. OTHER. . . .. .3

IT TOTAL muber of HIT students
other than target population

2.3.

5+4 Students' native language or mother tongue if DITTE.

fron their dominant language.
(specify)
Dominant language Pifferent Hative Lanpuagze
1~English
2-Spanish

PDopinant language b
of students in program '@ Students
huber % ' not o,
spec. ; spec,

23 mglicn  _{ T 7 d
A Jmerican ' T
\ . Indian __. . . . ) N
wEL o Havajo . . .

42 "7 Chnevokee — e R
*‘}3 __ Keresan o L T
A 777 Other (spec.) . TV TR
B w8 Spanish P R A 4
C ... .. Portugnese _ * o
D French L o T
¥ MS Chin.se o ‘/ L
G ___.. Bskimo S i v
H - ussian L ) u o
7 b

Gther (spec.'_)'h_.

Vominant Language and fxtent of Bilingualisi

e Per Cent

Huber of lonolingual fumber of studerts Bilingual
to any extent

!
53‘ not ,only listening-speal:ing
; comprehension ‘ability

I

% Mo, %
i
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5.6 [ecruitment of Students: 5.5 .
0 = not specified (¢'7°‘P-31)
1 - Znglish tother Toung or .sn tother Tongue
' Students are recuir.. cloa te in the bilingual program Se < KP’U X
2 = Only N-HEIT are recuired to take progvam; HiT's participation A ee
is voluntary :
3 = Doth ENT and I'-EIT participation is foluntary
5.7 Proportion of HIT pupils in project area:  see Chart C A ?
n.s~ not specified on the chart (¢’ -p.1) )/SMEO'QNC)( U0 S
5.8 Community Characteristics (marl ally that apoly) 5.8 ___l
0 - not specified
[ inner city-ghetto
2" maj01 city
3 = sumall 01ty, town or suburo
4 = -iural
5 7 other (spe01fy)
5.5 A. Socio-economic status of N-IT participating students 5.S A, _7_6 ((‘. 70.«,, 9

(indicate specific percent of low SES)
B. Average family income, if mentioned
n.s8. ..not specified

5.10 Socio-ccononcmic -status of EMT participating students
(indicate specific percent of low SES on the blank)
n.a. -not applicable (no HIT)
00 ~not specified ‘

l

’ ‘
5.11" Proportion of migrant students in project 729_’ (C-h-p.L) o
(Indicate specific percent) :
n.s. ~not spe01f1ed
6.0 SOCIOLINGUISTIC SURVEL
6.1 Progect states that a sociolinguistic survey: 6.1 1 |
I fox II for II |
J-I1T group 2T groun
1 was made v 4 4
2 will be nade L : e
0 not mentioned e
6. 2 If a sociolinguistic survey was or will be made, 6.2 1 L) 9_-‘ 3
mark all groups included: II )5 o 3
| I N-ET IT HiT J o
1 parents -_{ . /
2 children N v
3 teachers / /
4 cormmumnity -
5 others ; - et e
(specify)
6 3 Language doainance of N-ZIT groups (chec: A_vﬁ':trents, B »fchildren, Cyteachers)

EKC

wll Toxt Provided by ERIC

- through various neans of communication,

e.g. gpecify extent aescrlptlvely never, sometlmes s alvays

3. NS,
090 Jo(hppror)

will be determined by the extent each language is used in diffevent dorains




pomnuriity O

LUy
[4

haracteristics. (har: a ll that apnly)

L0 - 'nct specified
1 7 inner city-ghetto
2.7 major city
3 ~ small city, town or subur
4 1ural
5:7 other (specify)
5. A. Socio-econonic status of N-ZT participating students
(indicate specific percent of low SES)
B. Average family income; if mentioned
n.8. . not specified
5.10 Socio-econoncmic .status of T participating students
(indicate cpecific percent of low SZS on the blank)
n.a. -not applicable (no IIT)
U0  =not specified
5.11 Proportion of migrant students in progect

(Indicate specific percent)
n.s. —“not specified

6.0 SOCIOLINGUISTIC SURVEY

6.1 Progect states that a sociolinguistic survey:
» I for IT for
=0T group 2T groun

1 was made
2 will he made
0 not mentioned

pea A ..

PR Py

6.2 If a sociolinguistic survey was or will be nade, -
marlk all groups included:
I N-dT

3

IT HUT

1 parents

2 children

3 teachers

4 comunity

5 others
(specify)

W

|

e

6.3 Language dominance of H-Z(T groups (chec!: Ahgﬁgrents, B w”’children; C

S A _,;,_6..7£(C'7°‘p.?) \
. ___Q-.§.;._

© .90 Zo(Bpprox)

1 1% (c-’?o-,o.z)

.11 |
II -4

621 42,3
Ty 33

‘eachers)

will be determined by the extent each language is uséd in differept donains

through various means of communication,
e.g. specify extent descriptively: never, sometimes, alvays

5.3 A NA.
B NA.. ..
C.AN.A....

WSomeﬁmws_,

_ USE NOI-ENGLISH LAWG. USE SIGLISH

DOMAINS LISTuNING SPEAKING ADIHGiWLITIHu'LISTuﬂING SP A}IHC EADTNG. UhITIMG*
1 Home | ﬁlqays ) ,Hm#ﬂ&mﬁms‘- e e e . -J* -

2 Churclh e e e

3 School Somedmes. Somefimes. ... ...

4, Vorik: e 1

.»...‘........-.--.-.-.._....-...v..~..'.—.........- -

5 Socializing

6 lleiohboihoou ﬁ(‘W&YS

7 £iln~TV-radio —

8 Magazines nem’:}

o Otnefs
(specify)

ﬁ,h'fé;;'yﬁ:'.lifff_ﬁ.‘.,.....,,.'L'..' R R
s ._..ﬂlauo..y.s.{

e T T O T T TS T ORI

w4ys H(qmys el
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first grade in once-of our experimental bilingual cducation clisses,
She developed a resistance not unly to IP@ but to bilingual cducation
for her child. We had to insurc that wh< tcaching bilinguatly with
our bilingual teachers, the rcgular classroom te sacher instructed the
Parents Association President's child in English rather than in the
child's native la.nf'uaﬂ(,. The child is English dominant.  ‘This was
not seen as a serious sccial situation for our program. We also had
two other cascr of 180 children. We made sure that the wishes
of the paren' as ¢ seir child's participation in the direct teaching
aspect of the * ''" ..l education program was followcd.

We did sccure during the months of October and November rarental
consent slips for children to continue in the program. We followed

this approach when we saw that it would be difficult to shift children
in the program in terms of whether their parents wanted them in-
cluded in our classcs. The classroom teachers, according to our
informal conversations with them, would resist this type of move-
moent,  This would consequently endanger the whole program.  Out

ol approximately 180 children in our program, wc received responses

from 120 parents. We found that 112 parents accepted the bilingual
program and wanted their children tc be in these classes. DEight

parents did not want their children to receive it but would allow them - ’

{o continue in these classes. - Consultations indicated that they wanted
no dircet bilingual instruction but would accept indirect bilingual in-
struction.  Program delays made us decide to select vne roum as a

“working model-type classroom. 1‘111.5 idca was developed in December

and January. Thus we can persuade other classroom tecachery by «

concrete example. The parapr ofnm‘lonalb and teachcevs can say: "Yes,

bilingual education benefits all children®

We sciected one first grade class as our model. We channeled into it
muany of our resoucces . We organized the class, worked with small

groups, brought in our project paraprofessionals, gave intensive train-

ing to our paraprofessionals, th. classroom tecacher and the bilingual

teachers in IPI as well as in native language instruction. We used the

bilingual approach in tecaching concepts and in the usce of language in
teaching mathematics. We believe this Loc,]unquc did work. Our
model classroom showed a great amount of progress improvement.
Wa were able to use this as a selling point indicating success for our
bilingual prowram. We fully trained children in‘the use of the learn-

Jing laboratories. We- stressed classroom management and responsi-

hility on the part of children in the use of the cquipment. Our model
benelited from our hiring of staff personncl (the cvaluator in January

and February, the tecacher triiner in February, the supervising clerk /

steno thi day after Washington's Birthday). Weu saw greatl progroess
not only in our model classroom, but also in the rest of the progr .
Our model worked., We needed to implement it fully throughout the
roest ol the project.

(%, O

e
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6.4 If not included in survey, how was student's language dominance 6./ 1

determined? I II I 7%
H-EHT EMT

1-inferrad hy - of surname ’ — e

2-¢ v o ormal testing of students W7 \/

3~asuuwsed by informal means (specify how)

4~not mentioned

6.5 Sociolinguistic Survey includes: (checlk all that apply) 6.5.0)
An analysis to determine if an interlanguage exists.
in the commmnity, (e.g., a mixture of two languages
which serves as a single system of cormmnication for
a group of people).
1-yes
0-no

Attitudes toward maintenance or shift:
6.6 N-HIT parents' attitudes toward maintenance of child's 6.6,‘;Z~““_

N-EMT in particular domains cf use or complete shift
to English

1~yes
O~no
6.7 IHT parents! attitudes toward their children's learning 6.7_~,_z, -
of the N-EIT language : :
1~yes ‘ C /
~0~no :
6.8 . Children's own attitudes regarding the second language 6.8, QO .
they ‘are learning and the speakers of that language
1-yes ‘
O-no
6.© If not included in survey how were parental and/or | 6.9 ;2.
comunity attitudes toward N-ELT maintenance
determined? ‘ ,
1-will not be assessed o 70— )
2-will be assessed; method not specified . (C f 'Z'TC T
3-has been or will be assessed by method other than See Xerox Lepy
sociolinguistic survey (specify how) FORENTRL CONSENT SLAPS ‘
6.10 1-After sociolinguistic survey is made, how does it influence 6,10 1

program? (specify) (e.g. transfer or maintepance instructional
programs)'rhrowak landmcje Jrouping within the class
O-not mentioned ‘ :

?.O STAFF SELECTION

\‘ " .
2154557.1 Linguistic background of project teachers, by number in each category:
(indicate non--Inglish lansuage in each box)




“a group of people).
1-yes
O-no

ttitudes toward maintenance or shift:

6.6 [i-Hil parents' attitudes toward maintenance of child's 6.6___1”‘““
N-ZiT in particular domains of use or complete shift
to Engliish : ( -
1-yes ‘
O-no
6.7 FHT parents' attitudes toward their children's learning 6.7NM‘1, -
of 'tk I=EIT language
1-yes
0O-no
6.8 Children's own attitudes regarding the second language 6.8 O .
;  they are learning and the spealters of that language
1-yes : : ,
O-no
6.9 If not included in survey how were parental and/or 6.9 ]EL
community #ititudes toward N-EiT maintenance
determined?. ' p _
1-will not be assessed : - )
2-will be assessed; method not specified (C 70 f 27 oo Y o
3~has been cr will be assessed by method other than Sewe Xrrox C F/

CONSENT SULIRS

sociolinguistic survey (specify how)_

6.10 1-After sociolinguistic survey is made, how does it influence 6.10__ i A
program? {specify) (e.g. transfer or mgintenancg instructional
PrOgrams)"r&_\rou?l\ lanauaae Jrouping within -the class

O-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by mmber in each category:
(indicate non-IEnglish language in each box)

... Language dominance not specified - (if any information is not
.. Hother tongue not specified . specified; cross out that

—_ not specified whether monolingual or bilingual heading and complete the
~ : ~ rest of the chart)

A-llonolinguial  B=Bilingual - 7. %
1 ¥ E Dom. RERE ., HRES 1 oa e
NEMT i ‘ NG enrese I B B 8¢
11 E Dom :;m_w-m_wme,-m%.:. i-PuertoRka D .'A : .
; ; . II e,
N | TS -2 I B [
B Tom . RS N I »
I . I, 4 .
. . T e T ~ I, B
: ‘ 1D e —
A~thal Humber B Total Number A ,§2
tonolingual Bilingvwal = e
&Y rilleua B 7. o0
b mmaaa t A . L - N - ;l ‘

Total Huaber .

of Teachers

N 7
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7.2 Linguistic backeround of project aides or paraprofessionals, by number:
(indicate non-English language in each boxz) . S ]
lLanguage dominance not specified (If any information is not .
Mother tongue not specified specified, cross out that
Not specified whether monolingual or bilingual heading and complete the

A ‘ rest of the chart)

" A Monolingual B Bilingual . ;
. ! 7.2 ND. g
I N-E Dom T i Ta 1. 89
N-EHT | { - / IB L 50
' E IT A P
II & Dom. a ' IIB . —
EMT ! ' : ‘ II1A — e
' | ITE el e
" II. T Dom ' ‘ ! T A l. 50
1 y-mir ; | ; B L. S®
a | ! V2
. N Total--Number
A Total Number B Total Number of aides or
Monolinguel Bilingual paraprofessionals
...L_‘..__.'——- _L"_.:.ff_... ) — v
" 7.3 Languége(s)‘used by bilingual teachers: . ‘ 7.3 1EL
zﬁZEk all that apply) . s
- 1-Bilingual* teachers teach in only one language C 70 pak

. ‘ recogs oo~ &
1a-Bilingual teachers who teach-in .only one language teach zn vneir.
dominant language, whether that is their native or second language.

~ Bilingual teachers who teach in only one language teach in their
' native language: , : '
1b-only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

O-language (s)used by teachers not specified

A Language(s) used by bilingual aides or paraprofessionals : 7.4, ibla
~ (dark all that apply : v R | p——

1—Bilingual aides instruct in only one language

1a-Bilingual aides who instruot in only one language teach in’

___their dominant language, whether or not it is their native language.
~ilinguel oides who instruct in only ono lang. tcoch in their natlive lang,:

Q 1b-only’ if native lunguoge is zlso their deninont longusge
[ERJ!:‘ de-cvon if netive language is not their dominant language
k 1-0 not specified ' ‘ : '
2.Bilin aj inst both their native and second language




- ) ‘ v 11 &
II E Dom. . : ! II B

BT P ; IL,4 —
\ 1 IIE
I & Dom ' , ! 1 A Q. .50
1 H-EiT ‘ : . B L_ JS©
t ! N 2

N Total Number

A Total Number. B Total -Humber of aides or ,
Monolingual . Bilingual paraprofessionals
—J.—.———— -l-——.w" R ) _._“.-—-——a__
. ’
7.3 Language(s) used by bilingual teachers: 7.3 El

(Marlk all that apply)

1-Bilingual teachers teach in only one 1a.nguage C 70 pac
' : Xero/ e - €
la-Bilingual teachers who teach in 0n1y one language teach ii vheir
dcmlnant language, whether that is their native or second language.

Bilingual teachers who teach in only one 1anguage teach in their
native language:
1b-only if natlve language is also their dominant language
1c-even if native 1anguage is not their domlnant language
1-0-not specified

2-Bilingual teachers teach in both their native and second 1anguage,
regardless of which is their domlnant language,

0-language(s)used by teachers not sp901fled

e e S e

araprofessionals: T '1'&# 2‘
(Mark all that apply '

1—Bilingualhaides instruct in only one 1anguagé
1a=-Bilingual aid~s who instruot in only one language teach in

their dominant language, whether or not it is their native language.
.ilingucl oIdes who 1nst§uct in only ono long. tecch in their nat%%% lang,:

Tb-only if native lungucge is szlso their denincont lungucse
Te=cven if notive language is not their dominant 1anguage
1-0 not 39901f1ed

2-B111ngua1 aides instruct in both their native and second . 1anguage
"regardless of wnlch is their dominant language., °

O-language(s) used by bilingual aides not specified

7.5 Cultural affiliation of teachers, aides, proiect director and evaluators by
number and percent (Hark all that apply) Specify cultural affiliation.

A._Teache;s No. % =~ B. Aides No. % C. Proj. Dlrector D. Evaluator(s)No. %
cHivese. W 57 Chunese | 50 pmepican mith Chinese A _foo
ue:‘l'o ﬁisam} H3  Puerk & | &0 Chinese Culiure |

C-not specified \ ‘ A




O

7.6 Selection of N-HIT tc

chers, from loeal commm’™

O2not specified = f 7.6 No.paae .
Number of N-IIT prograr: teachers from local community ﬂ_?_

and % _____of total N-EIT teachers.

7.7 | Number and Proporticu

cultural baclkgroun

indicate specific parcent on the blank, or

7.8 Teacher Qualifications ~ Training prior to project ' St
TIndicate number of deachers with each qualification, 7.8_& ) 9 )

n.s.~qualificatioms not spcified

O-previous courses

> d=achers and aides of sane 7.7
4T students:. , 5

if specified descriptively,

E = teacheus Jéufe‘fr
B = aides i
. 3-many
L-most

5-more than half
O-not specified

R

£ given) oy 306 7

mol specified

1. __teacher must meet a specified Ievel of language proficiency on a
standardized praficiemcy test of the non-Englich language through
vhich (s)he will instruct =

2. __teacher must meet a specified Ievel of communicative competence in

the non-English langmage determined by a stauctured interview
3.____previous teaching through N-EMT (in country where it is a native

language, in Peace Caxps)

lm___irevious teaching imiiocal area
5.  _courses in N-EMT langmage structure 'and usage

6. __courses in N-E

literaimre

7. _wmntent (e.g. Social Studies) courses learned through MN-EMT
8. _ amy previous education: through N-EHT :
9. __ _courses in teaching =SL ' _

10, ___ courses in methods of teaching N-EIT language

11. courses . in methods of teaching content (e.g. math)in N-EMT

12. ::certification
13. ___certification
1l.____cross cultural

in ESL 1
in te shing N~ENT
. courses

15. ___courses in the cultiiral heritage, values, deep culture of N-ZMT

16. ___other qualifications, specify

8.0 STAFF DEVELOPENT S < &

O-No staff training #t&

81 The project is offeri
and /or paraprofessie

(mark all that apply)

chs;:r'-m; Y |
T

ntioned :
Srainin= for temoiers A, For B, For Para-

, togials in the followims areas:leachers professionals .

no.'s



4,~m05t
s-more than half
O-not-specified

, o . . . S
7.8 Teacher Qualifications - Training prior to project no.'s

iy

(indicate number of teachers with each qualification,'?-&_jﬁ%la . ~J23'

if given) ) "I'I‘ A‘é 7
1

——

n.s.-qualifications not spcified
O-previous courses not specified '
1. teacher nust meet a specified level of language proficiency on a
""" T'ctandardized proficiency test of the non-Englich language through
which (g)he will instinict

2e teacher must meet a specified level of communicative conpetence in
the non-English language determined by a structured interview
3. ___previous teaching through N-EMT (in country where it is a native

language, in Peace Coxps)

hee _previous teaching in local area
5,  courses in N-RIT language structure and usage
6. courses in N-E literature ,
7. content (e.g. Social Studies) courses learned through M--F2T
8. any piavious education through N-EHT
9. ___courses in teaching ZSL
10.  courses in methods of teaching N-HIT language
ﬁll.::::bourses in methods of teaching content (e.g. math)in N-EIT
12. certification in. ESL
13. ___. certification in teaching N-EMT

- 1/.. . _cross cultural courses o
15. _ courses in the cultural heritage, values, deep culture of . N-FMT

16. ___other qualifications, specify

8.0 STAFF DEVELOPMENT S-ee Xevox Je~e - 8.1 A Q,J‘, &

,‘ . . B_MS
O0-No staff training mentioned

8.1 The project is offering training for teachers A, For B, For Pora-
and /or paraprofessionals in the following areas:Teachers professionals .
(mark all that apply) : o

n.s.-Training indicated, but nature not specified ._:
1-English as their second language __ . ..o ...
2-The teaching of English as a second language . _
3~% as their second language_ .. . . .
4~The teaching of X as a second language . . .. _. .
5-llethods of teaching other academic subjects
6-ilothods of teaching other academic subjects

in X language -

——a ¥ s i

D T U P T et — e e
e~ e . m—

L L4610
8.2 Stated poals of teacher training ave: 8.2 I Students

K
4& I N-EMT I EMT
1-Understanding of socio-cultural walue$ .. and practices oy . . . .
2-Cross-cultural training - : -
3-Sensitivity to ethnocentricism and linguistic snobbery
herwrareness of ‘the social-emotional development of
5-Strategies for accomodating the different learning

styles of

6-Strategies for cognitive development of
7-Stratenies for reinforeing the self-esteem. of
8-Methods of cross-cultural teaching or teaching the
bicultural component '
9-Formulation of pupil performance objectives
10-Methods of evaluation of pupil performance objectives

Q List specific e®urses if given (or Xerox and attach)

.-

KKK

K/

T
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”\w&«o‘f:f. Deverlog ~ent - Year

CLASSROOM INSTRUCTION

I. Our two Chincse bilingual tcachers employed in September had  litde
] P1Oy _
public school experience and no training at all in our orul language
program. We designed a training program with our corsuliants, Dr.

Paul King and Mrs., Eva King, This program usces proven Language-
[+ o o] o [=
Through-Literature program which had been developed as part of &

USOE Resecarch Project between 1964~ 67 (1D-107). 142 lessons,
songs and pattern matcerial were available to us only in Spanich and
English., Our two Chincse bilingual teachers then franslated this
material (including about 33 songs) into Chinese. We developed an
ongoing program of translation of materials. We began to implement
“our program, entering into the Pre-K and IS classrooms, in late
October and November. |

2. Our Chinesec bilingual teachers as well as our Spanish bilingual
o . . e . . . . .
| teachers had difficully in grasping the concept oi content tcaching
in the native lanpuage. This difficulty, we feel, is duce to the com-

Pplete dominance of English at .S, 1: There arce two clas:s"ruom :
tecachers. They are of Chinese descent. Biwih of them tcach only in
English. They have indicated that they are not able to teach in Chincge,
There are no native Spaunish-speaking classroom tcachers at P.S. 1.
There is one Chinesce bilingual teacher in School Conmnunity Relations.

Therc is a great deal of emphasis on reading and remecdial rL-a-.ding
techniques, in English, done on a whole group basis. We sce there
was little individualization of instruction. The sclection of the oral
Language-Through-Literature program, the Read-With-Mec stories,
as well as IPI in conjunction with-the Learning Laboratories poten- .
tially gives us a way of breaking down the present classroom setup.
We can organize for individual and group instruction. In the summer
the Project Director did coordinate and follow through on delivery of
the curriculum materialsd and cquiprnent (technology) needed to help,
us implement and facilitate individualization in our program. The
Learning Laboratories were delivered about mid-September.  The
IP] program matcrials were delayed in delivery until about January
1970. In the interim period, September, October, November, we
had translated all of Level A into Spanish and into Chinesc. Delay in
delivery of materials made it difficult o implement our program for
math in the native language (concepts)., Meany of our children in the
first and second grade had developed past the Lievel A materials.

3. The Parents Association at P, S. 1 developed the theory that if [P]
could not be applied to the total school, then it cannot Leapplicd ta
any ol the classes, We expericenced resistance from the Parents
Association (Parents Association president). who had a child in the

w(;:{(‘: -
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Marrvative 77 i~

first grade inone of our experimental bilingual cducation classen.
She developed a resistance not only to IPL but to_ bilingual cducation
for hér child, We had to insure that when tecaching bilinguawtly with
our bilingual teachers, the regular classrovom teacher instructed the '
Parents Association Prcesident's child in English rather than in the
child's native language. The child is English dominant.  This was
not scen as a serious social situction for our program. We also had
two other cases out of 180 children. We made sure that the wishes
of the parents as to their child's participation in the direct teaching
aspect of the bilingual education program was foilowed.

We did secure during the months of October and November parental
consent slips for children to continue in the program. We followed
this approach when we saw that it would be difficult to shift children

in the program in terms of whether their parcents wanted them in-
cluded in our classes. The classroom teachers, aécording to our
informal corversations with them, would resist this type of move-
ment.  This would conscequently endanger the whole program. Out

ol approximately 180 children in our program, we received responses
from 120 parents. We found that 112 parents accepted the bilingual
program and wanted their children tc be in these classes. Eight
parents did not want their children to receive it but would allow them -~
to continue in these classes. Consultations indicated that they wanted
no direcet bilingual instruction but would accept indirect bilingual in-
struction. Pl'ogfiun delays muade us decide to scelect oue room as i
working model-type classroomi. This ideca was developed in December
and January. Thus we can persuade other.classroom teachers by
concrete example. The paraprofessionals and teachevs can say: "Yes,

-

bilingual ecducation benefits all children''.

We sclected one first grade class as our model. We channeled into it
many of our resources . We organized the class, worked with small
groups, brought in our project paraprofessionals, gave intensive train-
ing to our paraprofessionals, th. classroom teacher and the bilingual
tecachers in IPI as well as in native language instruction. “We uscd the
bilingual approach in tecaching concepts and in the usc of language in
tcaching mathematics. We believe this technique did work. - Our
model classroom showed a great amount of progress improvement,

We were able to use this as a selling point indicating success for our
bilingual program. We fully trained children in the usce of the leari-
ing laboratories. We stressed classroom management and responsi-
hility on the part of children in the use of the cquipment. Our model
benefited from our hiring of staff personncl (the evaluator in January
and February, the tecacher tyiiner in Februavy, the supervising clerk/
steno the day after Washington's Birthday)., We saw greatl progress
not only in our model classroom, but also in the rest ol the progrion.,
Our model worked, We needed-to implement it fully throughout the
rest ol the project, v

,.
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Narvative

Classroonm: instruction and management was promoted in our {wo
sccond grade classcs or in our other first grade class. October,
November and December were used for training our bilingual pro-
ject paraprofessionals. We trained our project native language
tecachers in the IPI system; in classrcom management, and the de-
velopment of oral language materials.  Children in the first and
sccond grade werce trained in the usce of our learning laboratories,
and management of project materials., We had {o train classroom
tecachers in terms of new requirements nceded to manage class-
rooms. ’ ’

Classroom teachers resisted strongly our IPI system. This was

due to the lack of a summer training program for all of our project
personnel.  Once school begins, it becarae extremely difficult {ona —
voluntary basis) to bring about the required teacher training nceded

for a program of this sort. We requested and were deniced several
times, the usc of part of the school day for training our tcachers,

We worked arcund tllis by having the Resea“}:p;_}_l_i(;_l"__I}_g_t__t_Q;_‘_t_S(;])9_9.]»_
people visit our school. They gave training scssions in the after-
noon to classroom teachers and parvaprofessionals, We, the project
stall, covercd their classes. The Project Divector also coveraed
classes. We were able to receive, on a part tirme basis, the scrvices
of the district teacher trainer assigned to the school. As the class-

room teachers and the paraprofessionals became better trained,
we then began to institute a policy where our own prouject personnet
were trained during the morning on a weekly ongoing basis.

The efforts of our IPI training program for the classroom {cachers and
the project staff eventually brought about a complete -acceptance and
strong support of the IFI program. Today, all of our classroom
teachers are fully behind the IPI program. - They wish to scc it con-

Our project staff is fully behind the IPI program. We wish it to con-
tinue. Our evaluators indicate that the children and parents fully sup-
port the IPI program. Some children are beginning to show a drama-
tic change and growth and und‘crstranding of arithmetic concepts duc
to our teaching. in native language as well 25 the opportunily to oper-
ate individually at their program level. In the period of February
through April, we have been able to make up a great deal of our lost
time in terms of schedules. It is quite difficult in a few months to
determine whether or not we are really progressing in terms of de-
veloping children's concepts in this curriculum arca of math by usging
the native language. Towever we do note the enthusiasm that all of
our children show for the math aspect of the program as well as for
Language-Through-Literature aspects of our program. When you
enter a classroom almost all (95%) if not all the children appear {o
be deeply involved in the program. This indicates we ave making

AR s
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a great deal of progress towards individualizing instruction through
"Mative language use and our individualized materials.,

9. One sceond grade classroom teacher leaves the program at the bepin-
ning of April. She is getting married and moving to Austin, Texas,
We found that we are able to make 'a smooth transition. MHer replace-
ment spent scveral weeks bicaking into the class and learning about
our bilingual program as well as the Individually Prescribed Instruc-
tion system. = We found that she was extremely cooperative.  She
learned quickly our IPI system. No doubt smoothness in tr ansition
was helped by the fact that we were providing for at least 45 minutes
to onc hour a day backup services through the bilingual segment of
our program to her classroom.

10. One great \vcal\nc s in the classroom instructional segment of our
program was the need for teacher ‘devclopment and retraining. We
attempted to strengthen our tecacher development component by intro-
ducing to our classroom tecachers, our teacher trainer, as well as
to the administrative staff of the school the oppoumuty to enroll in
a course in bilinguil theory at N, Y.U. We were partially succuess-
ful in our attempts.© The classroom project teachers who enrolled
in the course and then dropped it after several weeks., Classroom
teachers indicated that this course on bilingual thcory and practice
did not meet their special needs, However, we were able to gain

cadministrative support because the then acting Principal as well as
the teacher trainer and scveral of our project teachers remainced in
the course and were able to apply many of the things they learnced to
our program. o

11. We wished to modify the in-service training design in our Title V1I

' project to include partiéipation of staff n’lx'cnlbers in the coursce teach-
ing with a bilingual approach spohsored by New York University and
taught by Hernan La Fontaine, Principal of P.S.25, a bilingual school
in the Bronx. We found that Miss Sundaclk, the Acting Principal, and
Mrs. Cahanc, through coursc participation, were able to make greater
céntribution toward our Title VII program, helping facilitate the imple-
mentation of our bilingual programk in the first and sccond grades.

12. We began to see in February and March, 1970, the be sinnings of wide-

spread parent support for our program. Dy using our Chinesc spe cak-
ing evaluators, we were able to determine that {or the ProcKand K
S~ T

oTal Languega- Through-Literature program, parents werc in full
agrecment as to benefits of this program for their children. We did
find that parents fclt their children wera not getting cnough instruc-
tion; if they had it their way, they would increase the Chinese sep-

“ments of our oral Language-Through-Literature progrin to the point
ol where it would be virtually the total classroom program.

O
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Comprchensive feedback frem evaluators, auditors, tcachcers, pah-u—

—-—professionals and all project personnel made us sce the need to pre-

parc in a systematic way multi-caltural materials. These materials S
according to plan will be made available in Spanish and Chincse as '

As our bilingual (really, trilingual) program is devcloping, we hope
that more and more Chinesc and Spanish specaking bilingual tecachers
are recruited as regular classroom teachers. In terms of long range
goils, all eclassroom teachers and paraprofessionals must begin to
see the need for bilingual teaching for all of our children. Chinesc
may be an important requirement for the classroom teacher in P.S. 1.
Furthermore, cultural awarcness of the plight of the Spanish speaking
child (Puerto Rican) at P.S. 1 needs to be further developed.

Our classrcoom program began to develop and pick up steam in January,
February and March., We saw the nced to give our project teachers )
a little Lit more preparation time.  We modified our five day schedule, :
We switched to a four day schedule (one day for preparation of materials
and reports, training and conferences)., We found that the four day B
schedule was able to make our program more effective. Furthermore, '
we began to make group planning and group decision making through the

usc of conferences and delegation of authority. Group decision making

was encouraged in all of our activity. '
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8.2 Methods of Teacher Training:  (Mark all that apply) 8.2 4, 3’, IR

1-courses-- Nya Course: k;l Ai{:naua' +€ac‘\:n9-- QSﬁQMCMkrS foeanp"g?Cfo
2-experiential, teaching supervised by mester teacher
_ 3-workshops where teachers offer suggestions to each other
‘ 4-use of video-tapes of teachersfor feedbacl: on how they are doing
g~cross;-cultu1"al sensit%vity training, t-groups
<no ~interaction analysis (e.p. Flanders s sterg) L .
‘Z,"’ /B other (specity)  Research for Batfer Schools gave. trammg sessioas,

8.4 Project provides released time to teachers and paraproffesion- 8.4 . l
als for joint lesson plannins:  1-yes 0= not mentipned e e o
Yday ¢ kss scdedute =/day Afor preparciion of maEiia b 7ot Training +
8.5 Project provides for paraprofessidnals to receive course credit 8.5 0O  con 30 ‘,%
toward eventual certification: 1-yes O-not mentioned ' ’ '
How? (specify) ‘ : Kewoyx 7€

8.6 Paraprofessional's role: 8.€ 2'6 ,3) 415

1-teaching whole class
2~teaching small groups
3-tutoring individually
4~clerical

5-contributing to bi 2ultural component .
how ? M &L.lu'ﬂaud_.mrl.ﬁuﬂ.[, ar_Tnstraction
6-liaison with pdrents
8.7 Iraining for project teachers and Daraprofessionals is given by: 8.7 A_;q__l_‘,

(merk all that apply) A for teachers B for aides . B;9 _)_[
- O-not specified ) — ' !

‘40 - D-University faculty v L @ Concu l+ants

th od 2-project's Master Teachers

f, '\Le\‘ _3-projectis teachers . L T
¥ @ sother (specify)%?:rcl\ Aor- 7 T

«& : - B l‘se-‘IOOlC no., %

¢ 8.8 Number and Proportion of persomnel giving teacher training who 8.81.* . .
1 are: ‘ . 21l 36 70
1-bilingual o —
2-bicultural. |
" 3-N-EUT (specify background)

- Ae.9 Training is nrovided: 8.9 S
4% 1-during a summer session
' 2-during .the academic year
S { 2RO 3-other (specify)

-

ERIC 8.10 Brtent, of training:

7

Full Tt Provided by ERIC.

A N L - s




"”Jay ¢ Ass sdedule —=7day or preparaiion . of ma’ Eriq

8.5 Projec
toward eventusl certification: 1-yes O-not mentioned

= ,?

wr-ﬁ,"jmmmg
orovides for paraprofessidnals to receive course credit 8.5 Q C“p , 30 C%

How? (specify) ) Xewox 7€

8.6 Paraprofessional's role: ‘ 8.€ _2,6 '3) ‘{)5.

1-teaching whole class

2-teaching swmall groups

3-tutoring individually

4-clerical

S5-contributing to bLisultural component

“how ? Mahnﬁ-&tmam g_(.L_. ar._ In&fmdloh

6-liaison with pdrents

8.7 Training for project teachers and paraprofessionals is given by: 8.7 A ‘?_J_‘,
(mark ali that aaply) A for teachers B for aides _)__[
, 0 é—not specified ) R +
-Unlve.c'sz.ty faculty Y V. kS H-qn £
(:4 42-—pro,]ect s Master Teachers — (g) Consu
f \0 Z-project's teachers

S& ther (%ecﬁy)ﬁﬁfﬁm J N.Z

< no, %
U 8.8 Number and Proportion of pel"sonnel giving teacher training who 8.81“_4 . .
d are: : 2L 30 70
1-bilingual oo
R-bicultural ‘

- 3-N-FIT (specify bac’:g.c'ound)

/\(08./ Training is provided: €.9 M&___
(_?' A% 1-during a suimer session
e J 2-during the academic year
{ w0  3-other (specify)

i 8.10 Ertent of training: , 8.10 ﬁA ;Z;.
T v B (indicate no. of hours) 5.
A1-approximately equivalent to a 5 weeldy b
college course - 6 ______ monthly (A
2-ncre than one couxrse T o bi.monthly

3-~less than one course
L~other (specify)

' no. %
8.11 Number and Proportion of teachers attending training: 8,11 ,z_ 10D
or: if specified des:wiptively, . indicate:

O-not specified 6-nost

1-100% 7 —many

2~more than 75% 8-few

3=50-74% S-other (specify) L ’
4=25-50%

5~1-24%

6,0 TEACHERS! ATTITUDES

9.1 Teachers'attitﬁ.des are assessed: (Marl all that apply)
O-not mentioned

0
-
-—
iI

\ .
, ‘ (&
1-to N-RMT language or dialect &’986 1

2-to N-EMT students - expectations of achievenent

3-to N-EMT culture KeRroX T

4~prior to participation in bilingual project

5-after project training

6-after participation for a period of tiue in project
7-through a guestiomnaire A

‘ EMC 8-other (specify) - e
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10,0 STAFF PATTERNS

10.1 Staff patterns: (mari: all that app. 7)10.2 Staff: 10.1 _l;,‘g%fv, :34&:5&3
0-not specified ' 1-bilingual teachex S
1~tean teaching 2-ISL teacher 10.2 Jgkmﬁ%aﬁﬂ ?%
2-cluster teaching 3-bilingual coordinator ‘
3~-shared resource teacher f-aides or paraprofessionals S-<e<€ Ytroy
-other (specify) . ' 5-consultant psychotiirapist Ve

or guidance counselor .
6-other (specify)___
q Currizulum Coord nator
10.3 Average nwiber of pupils Der class: 10.3 _ /
O-not specified '

10.4 Average nmumber of aides or paraprofessicnals per class: 10.4 .Ae..3.--~
O-not specified : ‘
10.5 Average nunber. of N-FIT or bilingual aides {or para- 10.5 _w» 3. ........ :
professionals) per clas: | PER ARE-PRE-K GROUP
O-not specified (e 'vo. 2 70) S<e - Xeroy Q{,
10.6 Special aide %o pupils having most Gifficulty in learning 10.6 .#7}73 ) S
is given: | ' '
1-individually by: 3~teacher
2-1in small groups 4-special remedial teacher
O-not specified 5-paraprofessional

6-parent tutor

7-older student tutor
&-peer tutor

S-not specified

10-no special help given

11,0 INSTRUCTIONAL COMPONENT - DUIATION AD EXTENT OF BILINGUAL COMPONENT

11,1 Duration of Bilingual Zducation (policy) I I II,
H-T language will be maintained in programs . LOH & DO £ DO
(marl: all that apply) . NEMP EMD ~ NEMT
O-not specified hov long
1-as the alternative language of learning v/ V/

———— s

for as long as desired .

2~-as the mediuwm of instruction for special _][ . _Z
subject natter (e.g. cultural heritage) - ~

3-only for the length of time necessary for
the acquisition of sufficient inglish to

e [N e

periit learning of academic content at an 111 1 3—9:
acceptable level in English E 11 I.J._?z
I, ..

O ‘ - } : .
ERIC-2 low many years does. project state is ootimal for instruction  11.2 0
= for I-INT growp through N-FHT language to, continue?




C-nct gpecified
10.4 .8 3

- A e SRS PR N ~E R P

10.4 Average number, of aides_or_ paraprofessionals. i
O-not specified

10.5 Average nwber of H-F[T or bilingual aides (or para- 10.5 = 3, .......
prcfessionals) per clas: | PER ARE-PRE-K GRouP
O-not specified _ (C:'ro- p-70) Se = Xeroy s
10.6 Special aide to pupils haying most difficulty in learning 10.6 _[7_2}3 ) S
is given: '
7-individually by: 3~teacher v
2-in small groups 4-special remedial teacher ‘
O-not specified 5-paraprofessional

6~parent tutor

7-0lder student tutor
&-peer tutor

C-not specified

10-no special help given

11.0 INSTAUCTIORAL COIPONENT - DURATTION AUD EXTENT OF BILINGUAL COMPOWENT

11.1 Duration of Bilingual Educatiom (policy) I II 11,
H-EHT language will be wmaintained in program: L[ 0l L& DOi: £ Boii
(marl: all that apply) NEMT EMT WELT

O-not specified how long
1-as the alternative language of learning

v/

for as long as desired T -,
2-as the mediwm of instruction for special K . _/ e
subject natter (e.g. cultural heritage)
3-only for the length of time necessary for _____ L e
the acquisition of sufficient English to _
neriit learning of academic content at an ‘ 1.7 I /) ‘9"
acceptable level in English : : ' 11 )Y 2.
. II; 2o
11.2 Hoy meny_years. does project state is optimal for imstruction 11.2 (O
for I-ELT group through N-EMI language to continue? '
O-not mentioned .
if for a particular nuuber of years:
12 3 4 5 6 7 8 ¢ 10
- (if specified in terns of a condition; please state it -
- e.g. "if a child begins learning in H-EHT and BEnglish in Pre-K,
N-EIT instruction should continue through high-school")
Duration of Bilingual Iducation (in practice) (ark all that apply) _
11.3 Second lanzvage learning is introduced in which grade: 1.3 1 &‘::J( ) K,i .
code: C= W.A. (if no MIT) T . ,
17 14F Ih .

I [-E DOM
1T EDOLL
IT) i DOM/NEMT

for each grouwpy H.A. P'y-}i K1 2 3 4 % 5" 78 % 10 11 12

C ety s e B i L R e L e e

- B oeee siae s i M I eie B mie bt s G b B sams ceaa tens
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1t wouldd zarear thit more orvientation is neuded {or the school and
L,

distric. stafl in unlerstanding the roles of I

mdividuals involved in our
ProgyEm. m"ll’&}J*(ACSSIOllalq, teachers, adiministraiors, the Princi-
pal, etv. mecd to . arn about the functions of the project manager, of
the cvalwgesr, of thae educational comwsultant cte. In addition, cach
staff membor in e project should develop his own conception of his
role in tie prograsi. This should then be comparced with what has
actually Been develduped as their role in'the program. Wo must begin
to understemad our adligations and responsibilities, so as to cnsurc
the successiiul development of the kinds of training and stalf develop-
ment programs that can create the most effective type of instructional
program fur the children of P. 8. 1.

.
H
¢
S

We are moving into two areas thatneed a great deal of professional

; development and teacher training: (l)"lw_nw inungraded

(‘ )i v classrooms and (2) individualized instruction within these clussrooms.
m\'lduah“umé‘tl W&tion is started in onc subject, there is a
neced for some spill-over into other areas of tcaching. 1t is appur-
ent that there is great nced for a common preparation time lor tea-
clhiers in every subject matter area. -We need to develop the team-
teaching training situation. We already are aware of the need for

all personnel involved in the bilingual programs, to spend time to-
gether in managing and organizing the classroom. We need ccordini-

tion bhetween native language instruction an a regular second language
instruction. 7There is a need for stall training in developing the team-
teaching orierntation, the need for more knowledge about individualiz e
instiuction techniques and methods. We nced to develop teacher po-
tential for organizing proccdures and techniques for small group
instruaction.

In summary, ‘the school staff should be oviented and trained around the

goals of the program and should also participate in and contribute to

the full implementation of the program. The concept of covperation

should be the paramount idea for tlie professional growth ol all stuff

members, mutually working together to achieve our goals.. More
communication between all members of the staff and more feedbick

- are essential elements both within our program and our stdl training

Ne/

clement,

ERIC -
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PLAN IFOR SECOND YEAR OF PERATION

General Introduction:

The major components of the second year of operation will be:

Classroom Instruction
Staff Training
Materials Development
Community

All components contained in the program of the {irst ycar will be con-~
tinued. Certain phases of the program will be expanded and strengthen-
cd, particularly the Intensive English activitics, the systemization of

‘the use of educational technology, and othdr parts ol the program will

be expanded vertically (such as the IPI program into Grade 3, and the
lanpuage-Through-Literature program into Grade 1),

Pre-Pre-Kindergarten Program for Threc to Four Year Old Children:

The following statement of objectives rolates to the instructional pro-
gram additions herein proposed for continuation program duving

1970/ 71,

General Objectives:

1. Conducted in appropriate native langunge (Chinese or Spanish) is in
a home center by a paraprofessional, three times a wecek, one hour

cach session.

2. 'Participation by approximately 6 - 10 children and their mothers.

3, En_lish occasionally used.
4, Enrichment materials are brought in by the paraprofessional,

5. Aciivities include the teaching of songs, the relating of simple
storics, coloring of papers, use of conventional classroom materi-
als such as crayons, pencils, ctc.. Overall approach is to "demon-
strate through action' the possibilities of what can be done in the
home to preparc a child before he goes to school,

.._‘7@ -
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11.4 The current nroject yill be_ lin'z ed. to a future Bilingual

e g S

Program at the indicated grade level: (*ncq.cate specific grade)

00 0 not crades : . 14 Voc.

code: (if no HIT)mentioned A3 46 7-G 10-12 13-collcge training
I 7 Do '

IT 2D - W, . - B .
1Ty Z-pony/mmier . e — —

code: 13=College or University (Other pr ~ofessional training) 11.4 I [-—3
4-I‘edera1 State, or Private Vocatlonal Jot ftraining I% e
. I

o ———— ——

11.5 Second language learning for Inglish dominant students is 1.5 I, _ .
projected through grade: %
+ 00 if 0 not grades
code: no HIT specified 1 2 3 4 5 6 7 8 ¢ 10 11 12
I mir

o e

18, N-T1T/Z Dom __ . LTI o
11.6 Learning in their native language for Non-Fnglish dominant 11.6 _-Ml _

students is projected through grade: .
. O=not soeufwd/(‘:raae@ 2 3 4 5 6 78 ¢ 10 11 12

11.7 The amount of instructional time in and thr ough their native language
per day for H-IIT students wno are N-E dominant is:

code: (Fnot specified mFmath s = science ss = social studies.

11.7 ' 1.8 11.5
tin, per day Total Min. per Subjects taught - % of time per day Of
of instruction day of any . in native lang. instruetich )
;bh;gg_u‘gh_ﬂ-gl e ;,;ggjruct;on e et e, ‘th;'ough M-FMT
o 00 190 -_,_.mm,,_s S.s-*._~- e X 40 Ya
P — 360 sm R T —
3 ?_- G mate e s tinie s e e Saene e e e b alld e e o e e aeala - N NP .‘...3. e e st et e amee ....i...
5 ¢ i - r—— e e o e o m ala e re e enmie e ahe e e m e oo e o e <) 1 e e am trn e 5. [P ——— PSR
s S T —
8 e s T < R e
10 e ‘ e 410, et
11T S o o R B ———
12 . . e " A2 ——i

11.10 Tie a.movnt of instructional time in and tnroufrh thelr native language
for N-EIT students vho are English doulnant iss

code: 0= not soecified M.A. = not a,wallcaole no N-ET, E dom students
& ) ‘ p,J- $ 2



Sgcond langpqgg legtiuung for Inglish ¢ doulnant SULdeﬂtS is
projected through grade:

00 if O not grades

no EIT specified 1 2 3 4 5 6 7 8 ¢

11.5 In _ L ..
13

. -~ — -

cage: 10 11 12

I & - — e e e e e
1% W-EiT/S Dom . — U,

ciinant

11.6 Learning in their native language for Non-Ingl
students: ésnpxqjccted tl;ourh grade:
O=not specified/Crade 2 3 4 5 6 7 8 c

do

1
ish

10 11 12
11.7 The amount of instructional time in and thiough their native language
per day for H-HIT students who are N~ doninant is:
code: O=not specified nFmath s = science ss = social studies
11.8
Subjects taught
in native lang.

11 S
% of time per day of

11.7

liin, per day

of instruction
through H-mIT
H ‘O

e nimm e e o

Totsl kin. per
day of any instruct’ch
mg.tru%clop RSRTINC -L SRS arough N-RTT
0 ' m..;-S ] e K 4’ 0.
I

[ I

! .

..-.‘.-.‘ P s - - »..--—"--su_a.--«—‘

L .-HQ- e e ..W36a S SI.SS-A T S

bl -,...‘..w-,_-,....m,&-‘k_..»..-....‘._._-M.-i..- Y - e
ST AU
7 7o . .
gt e I I o
10 . o ) .10, U
1T T
12 eve - - - - - ..'.g.. “ 4 e e e .t ea’e ® s 4 s s s m.e o w 12 - - e ol

11.10 The amount of instructional time in and through their native language

Prel

for H-EIT
code:

11.10

liin, per day

of instruction
throvgh, N-F il .

-

0 = not specified

M,A. =

Total 1iin. per
day of any
Anstruetion ..
T Y o NSO

e ..-,- .

students who are English dominant is:

11.11

Subjects taught
in native lang.

not applicable; no H-iIT, E dom students

11 12 '

% of time per day o?
instruction

hrough N-TIT

Pre I _h? ?o'j;:“

] SRR

] R0 360 s ?...*_-. ‘; 33 70_

- .‘J.-.hwm.Ju,..,u.. e et dm e R I S . . ._g
é — e &M.m".,.-.- 4 me,-h-.b}éh.. -
g b o : ; gy
8 ... . : 8
2 i | o o IR .,
10 RIS RO i10
11 . , .. ) ) 11 :
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11.13  1-Program is one-imy - only non-English iiother Tongue 11.13 .
students (including N-EiT-English dominant). FEngl<sh
liother tongue students do not receive instruction in
a second language
O-no _ZEnglish ilother tongue students
F-Twoe Wa Y :
11.14 The amount of Instructional time in and tlirough their second language
for pupils who are native speakers of English is:

code: O = not specified H.4. = not applicable, no English IIiT students

11414 11.15 11.16

iiin, per day Total min. per - Subjects taught 9 of time ver day
of instruvction " day of any in s<wnd lang, of instruction
hrough N-HIT _ __ imstruction e v e, through N-EMT

e X < JT PR 7- J0URUUIIE SO SUDRSRRRREY 5 I 2L 2SN
- - S 5010.133703
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11.17 Hixed or. separate lancuage usage by teacher and/or aide 11.17 3 ‘j
in the classroom (marl: aIl that apoly) __M__Et__“
O-not specified
1-languages are never mixed by either the teacher, aide or the
Pupil in any one class period: only one language is used.
2~the second language is used exclusively by the teacher,aide
and pupils during at least ome portion of the school day.
3~the teacher uses one language exclusively within a class period;
pupils.are allowed to uge either native or second language. _
4~the teacher uses only one language; however, the aide or para-
- professional uses another during the same class period: students
nay use either. ' .
5-the teacher reinforces any conversation initiated by the child
through the use of vhichever language the child has used at the time.
6-constant switching from one longuage to another by teacher during
lesson, : o
7-the teacher uses English and the paraprofessional then translates
the same material for N-ZHT pupils., :
8~othner  (sumnarize) -

e e ey



win, per day Total min, pev Subjecis tazught L of time zer day

of instruction day of any in s<wend lange of instruction
throu:;h1~ﬂﬂ"..-._ip.structiop..ﬂ_ﬂ......... e, Yhrough N-EIT
Bl | O ... ,..ao ................ 2. L T o
1 l'aw e co.. 3 ... 32375 L 3
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3 e e B
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11.17 liixed or separate lancuage usage by teacher and/or aide 11.17 3 g
in the classroom (marl: all that apply) ) m‘gt__

O-not specified

1-languages are never iixed by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second langusge is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils .are allowed to use either native or second language.

. 4=the teacher uses only one language; however, the aide or para-
professional uses another during the same class period; students
nay use either,

5..the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6 constant sw1tch1ng from one laonguage to znother by teacher during
lesson.

7-the teacher uses English and the pa~ap;ofe551ona_ then translates
the sane material for H-HIT pupils.

8-other (summarize)

12.0 IMETHODS OF SECOND LAICUAGE TEACHING

(ilark all that apply; some projects may use a combination 12,0 _ j_ ag ab
of methods) - “_): __“_‘)
1-Audio-linpual habit skills or behavioral approach. Hnphasis

on communication. Includes contrastive analysis of sounds

(units) in both languages by teacher and students, student

repitition of tapes and/or fluent teachers' model sentence

patterns until responses are automatic. Structural drills and |

dialogues are systematically presented. Includes direct as-

sociation between object and word in second language in a

secuence of patterns learned in complete sentences. Inductive--

generalizations drawn from examples.

2-Transformational-cognitive approagh
Acquiring an waderstanding of the structural patterns or
gramiatical rules of a language.-
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Qa~inductive <-generative approach: through listening to communication, -
perhaps of peers, and attempting the new language in situations which
call for the student to generate sentences ~ test his understanding.
(the way native language is accuired) :

Includes direct association between object, picture or action and
word in second language.

2b-deductive . -~ the cognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through
exanples, i.e. answering cuestions, or transforming affirmative sentences
to negative,; declarative to interrogative, active to passive.

o-Grammar - Translation Ilethod
Formal study of rules of grammar and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral cormunication.

13.0  DOMIN/HT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-* Language Skills Sequence
(*Audiolingual Liethod: listening, speaking, reading and writing)
' ' il

II
Non Eng dom Eng dom
students students
A in dom B in A in dom B in
lang second lang  second
lang lang

0 = not specified _
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-gpealiing ‘ 13.1 1B :?‘__

skills are learned: I1B

1-concurrently with doninant language ‘
listening~speaking sltills

2-after a specified level of compe-
tency achieved in listening-speal:ing
skills in doninant lanruage

3-a-specified period of time after ’
listening-speaking skills in dorinant Y \’,f
language taught _.y(,

4~before any specified level of lis-
tening-speaking cospetence achiewved
in @gomidinant language

.

13.2 ALli sequence followed: ' IB_ _[_}_‘a;
1-Listening-speaking proficiency , IIA
precedes introduction of reading »jtf _‘!f _jfr —_— IIB_
2-2eading is taught concurrently
with listening-speaking siills — 4 v

| ,  3-Learning to read overlaps learning
[]{I(r of listening-speaking skills
! 4~There is some overlap between
learning to read and to write

—e — emame ————

Full Tt Provided by ERIC.
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o-Greamuar - Translation ilethod

Formal study of rules of grammer and translation from first language
to second, HEmphasis on reading in second language rather than using.

it for oral communlcatlon.

AL-i[* Language Skills Secuence

DOIII/IT AND SECOND LANGUAGE SKILLS SEGUENCE

(*Audiolingual liethod: listening, speaking, reading arnd writing)
I

II
Non Eng dom Eng dom
students students
4 in dom B in A in dom B in
lang second lang second

0 = not specified

lang leng

(Use not applicable (n.a.) if project has no Erg. dom. students)

13.1 Second language listening-spealiing
skills are learned:

1-concurrently with doninant language
listening-speaking skills

2-after a specified level oS compe-
tency achieved in listening-spealring

" . gkills in doninant lansmage

3-a specified period of time afier
listening-speaking skills in dominent
languag.. taught .

4-before any specified level of lis-
tening-snealzing competence achieved
in goninant language

13.2 ALl sequence followed:

1-Listening-speaking proficiency
precedes introduction of reading _j{f
2~Zeading is taught concurrently
with listening-speaking skills
3~Learning to read overlaps learning
of listening-speaking skills
4~There is some overlap between
learning to read and to write

13.3 Listening-speaking prdficiency

determined by:.

1-nmeasure of listening-spealiing
proficiency .J((

2-informal assessment by teacher

13.4 Second language reading skills

are learned:
1~concurrently with learning to read
in 'dominant language ;
2-after a gpecitiea level of dominant
language reading competence
achievement
3-& specified perlod of tlme after
1earning to read in dominant language
e.g. a specific grade)
4L-before leaining to read in dominant
language

13.1 183
I1B

o T 13 1A ]

v HA*L*“, >

IIB |

——— o ——_——

1331A j}

Y. o IIB___‘___

13.4. 181
118
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I
Hon Eng dom Eng don
students students
A B A B
dom second dom second
lang lang lang lang

13.5 neadlng is introduced:
A-individually, when child is ready . 13.5 IA

or at a specific time during grade: X - . 151
' 1 IS Y4 . IIA__j___
2 e —_— e IIB__
3 — emm —— —_
13.6 Neading readiness is determined by:
i-test of reading readiness . V/ \_4 . 13.6 IA ___
2-informal teacher assessment . ,;/ — I}j’_l,_.a*
IIL
I
13 7 Grade level reading is expected:
1-in first grade o o . 13.7 IA__
2-in second grade e — — IB_{ .
3-in third grade . — 114
4—in fourth grade e — IIB_g¢

E~-in fifth grade
6-in sixth grade
7-other (specify) I — e
13.8 Grade level academic achievement (math, science, etc. ) in the 13.8 IB__{

SECOND language is expected: 1IB_§_..
1-in the first grade
2-second grade
3-third grade
L-fourth grade
5-fifth grade
6-sixth %‘rade

7-other (specify)
14.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: 14.0 I..Q’.,. 1 “Ei
(mark all that apply) 1137 °
. I= N-E II= E
dom- dom
students students
1-Second language learning is only a sep-—l ' : :

arate subject for mngllsh-speai.lng stu-
dents; the second language is not used
as a medium of instruction for other

subjects.,
E T C " 2-Second language learning is both a sep—
! K arate subject and also a medium of v/ ; i
instruction for other subjects. - TN
o et el T s
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13.6 Zleading readiness is determined by:
1-test of reading readiness 13.6 IA

v, , __ S
2-informal teacher assessment _ . Vv yg‘ IB_l,_a‘.
IT4} : Q—

I1B

13.7 Grade level reading is expected:
1-in first grade - ) 13.7 IA

2-in second grade e o IB__
3-in third grade o o ITIA_ )
4~in fourth grade IIB_}

5-in fifth grade
6-in sixth grade
7-other (specify)

1]
i
NENRRY
|

13.8 Grade level academic achievenent {math, science, etc.) in the 13.8 IB [
SECOND language is expected: IIB_¢._.
1-in the first grade : '
2-second grade
3-third grade
4L-fourth grade
5-fifth grade
b-sixth %rade

7-other (specify)
14.0 INTEGRATION OF SECOND LANGUAGE LEALNING WITH OTHER LEARNING: 14.0 1 g} 3
(mark all that apply) II 3:’
I = N-E ITI=E
dom dom
studerts students

1-Second language learning is only a sep-
arate subject for English-spealiing stu-
dents; the second language is not used
as a medium of instruction for other
subjects.,

2-8econd language learning is both a sep-
arate subject and also a medium of \/;
ingtruction for other subjects.

- 3-Second language learning is always in-
tegrated witih the learning of oourse
content (such as social studies) or as
a medium of cognitive development. V4

L-Academic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language ig taught in the second

language),‘ > ’ - .4’6, ’ : B

5-Different academic content is teught
in the second language from that which
is taught in the native language.

jO—not specified

- 6-other (specify)
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15.0 TREATUENT OF CHILD'S LANGUAGE: I I 450181
Non Eng. dom. Zng. dom, IB
students ‘students ITA__

A -in dom. Bo2nd 4 . B 2nd IIB_____
lang. lang. &ng. - lang.

1=The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
‘However, the teacher provides a
" model of the standard language
aiming toward child's eventual
coritrol of the standard form. v

2-The child's language is corrected-
the teacher points out errors and
- denonstrates the standard form.

3-Other (specify)
0O-Not specified
16,0 HMATERIALS

16.1 Reading Materials-Types :
Neading Materials are: (mark all that apply)
1-Linguistically based -

(Hlerrill or Miami Linguistic : .
readers, IT4, etc.) 16,1 IA;]{?E; , IIs__. 118y~

—— emeap— et cmene.

VA A

2—Basal‘readefs
3-Dialect readers

L-Fxperience charts (s?ories '
dictated by cnhildren), . — . , —_—
. ZPT -Injwtdua”\'/ Prescribecl Tnstoctionfla, uage. 71"‘0?5,
16,2 Lt some reading material is in LH%N"'“&' Sep,“zs o Pﬂ c 70
‘ the child's dialect,; indicate how ‘ _ Sewe XeroY
long it is used: -
1-Grade 1 . 16,2 1A Q , 1. O ) e
3-Grade 2 o
3-Grade 3 -
4L~Beyond Grade 3
Q-not gpecified

16,3 The following are technicues and materials used for second language learning:
O-none specified ' )
1-pattern drills
2-dial og memorization
3-choral repetition
L-songs .
s.prograzmed instruction
6-stories_read to children

: . 10

Kl KK K]
kl Kkl K




aining toward child's eventual %
-control of the standard form. 4

VAR

2-The child's language is corrected-
the teacher points out errors and
denonstrates the standard form.

3-Other (specify)

O-Not specified

16.0 HATERIALS

16.1 Reading Materials<Types
Deading Materials are: (mark all that apply)
1-Linguistically based
(tlerrill or Miami Linguistic :
16.1 I8 Y v

readers, IT4, etc.) .
2-Basal readers — —— — —

3-Dialect readers — ~¥{, ) Atf/ —

4-Experience charts (stories
dictated by childrep)

Ity IIB_hkf:r

"X PT ~Indwidually preseribed ..‘I-'-‘-E""d'z’"n‘ég;??&#?;%‘g é,' Py

16,2 it some reading material is in LI%N"‘NN Seri
' the child's dialect, indicate how '

long it is used:

1-Grade 1 16,2 IA_(J 1. @

2-Grade 2 '

- 3-Grade 3
4-Beyond Grade 3
O-not specified

See YeroY

7 e

16.3 The following are technicues and materials used for second_languagéylearning:

O-ncne specified
1-pattern drills
2-dia’ og meiorization
3—choral repetition
L-songs
5.RTograxmed instiruction
b-stories_read to children
: AUDIO visuiL AIDES
7-filnmg, filnstrips
+ :8~flannel or magnetic ooards: ',
Q9-realia, graphic displays =~
10~records, tapes
11=listening centers -
12-multi-media approach
Experiential @
"13~role playing
14~punpetry
15-experience charts
16-primary typewriter
17~learning through ‘direct experience
with materials e.g. Montessori
18~activity centers-chosen by child
1G~other (specify) .
: ~ Learning outside the classroom:
20~-field trips
21~ suggested TV programs
22~ thor (specify)

KR RRSER K KRR
Tl 1T KTkl Rkkik Kl RKEK
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16.4 The sources of Non-English materials and textbools are: 16. 41 ) ’ ’8' ? [O
(mark all that apply) _
U~-not specified l‘

1-are yyritten by native spealkers of that language
2—comme*,¢ally prepared and published in countries where
N~E is the native language
3~developed-by the project's own bilingual staff
4~developed by the staff of another bilingual project (specify which)
5-developed in conjenction with project parents
6-developed by or with members of N-EMT cormunity
7-are culturally approprlate for N~E culture
(specify how this is determined)
8~are cross cultural
- G~commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject
curriculum
12~other (specify)

16.5 The specific blllngual/blcultural materlals used in the language 16.5 l
component are:
O-not specified

1-xerox attached-page and document = EE -+ EgnJ ut?d. TAN*?A er‘em.‘“ra

17.0 STUDENT GROUPING ,, Series
17.1 Student grouping; mixed or separated into dominant language  17.1 ; H,F s’g
groupss (mark all that apply) : ‘ '

O-not specified

Pupils of both linguistic groups are:

1-always mixed for all learning

2-mixed for language learning

3~nixed for some academic subject learning

4~mixed for non-academic learning; art, music, gym, health

5~separated for native and second language learning into
dominant language groups

6-separated for most academic subject 1earn1ng into dominant
language groups

7-never nixed for language or other acadenic learning

8-other (specify)

17.2 Students are grouped for language in tructlon. , 17.2 l! EE’ 3
(mark all that apply) Aqmore than % the time = B Less than % the ¥im

O-not specified

1-total class S S
2-small groups (specify size) Y. S —_——
_3:;ngly;dg§1”3pstructlon o e : | —t
o 17.3 Criteria for groupings = - Students
" FRIC ~ 0-not specified '~ INoning II Eng dom II1Eng dom

20 ) Y TS T D e 'Lﬁ"iu«;,l



(specify how this is determined)
8-are cross cultural
G-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subgect

curriculun
12-other (specify)

16.5 The specific blllngual/blcultural materlals used in the language 16.5 l
component are:
"O-not specified

1-zerox attuched-page and document L PI - lggnJ ua7a T‘lfo“?/\ L'+€m*ure'

17.0 STUDENT GROUPING Sernes
17.1 Student grouping; mixed or separated into dominant language 174 ; g, ‘,é. ,
groups: % ark all that apply) /

O-not specified

Pupils of both linguistic groups are:

1-always mixed for all learning

2-mixed for language learning

3-nixed for some academic subject learnlng

4~mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into
dominant language groups

- b-separated for most academic subject learning into dominant

language groups :

7-never nixed for language or other academlc‘learnlng

8-other (specify)

17.2 Students are grouped for language 1nstruct10n’ 12 [? EE, 3
(mark all that apply) A-more than - the time B Less than ¥ the

O-not specified

A 1-total class ‘ » R "
2-small groups (specify size) =~ ___  / v o
 3-individual instruction : —_—
17.3 Criteria for groupings: - Students
O-not specified I Non Eng II Eng dom *Ilung dom
‘ dom EMNT " NEMT.
1-by age
2-by native language v’
© 3-by -dominant language —,

4~by language proficiency : ) o
(ex. level of reading sklll)*jﬁf __ng’
n.a.. not appllcaoleA .
(no E.dom/NEHT) ‘ SO

m———
———
e e
—————
e ot

S e

'18 0 TUTORING

ﬂB 1 Student Tutoring is: (mark all that apply) 18.1__0

no-not mentioned ]

O-type i= not gpecified

1-inter-gtpnje (N-EMT student tutors HIT students)

2-intra-ethnic (N-EMT student tutors N-EMT)

3-done by older children (cross age)

/~done by peers (same age)

5-other (specify) T

18 2 Paraprofessionals or aldes give tutorlnc or.:nstructlon as follows:
, O-area not specified 18, 2__“j2:,*_
1-inter-ethnic (N-EMT aide tutors BLIT student) _
2-in' the acqusition of native language slkills
3-in the acqusition of second langusge skills
4~in other academic subjects ‘ ‘




.
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18.3 Parent tirtoring: (mark aT1 that apply) 18.3 &h

no=not mentioned

OU=-type not specified

1-inter-ethnic parent tutoring is used
2-intra~-ethnic parent tutoring is used

Parents are trained to become tutors for their children:
3-in the home by a home~visiting teacher
4-in an adult education component
5-in school through observation and guidance of teacher
6-as parent voluntesrs who tutor during the school day
7-naterials are provided for use in home by parents
8-other (specify

19,0 CURRIGULWY PATTERNS * S 19.0_{) QJ_{]_?,IO

The stated curriculum pattern of the bilingual project:
1~Except for inclusion of N~EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are cther modifications whithin the curriculum of -the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply) ~ '
2-a non-graded classroom: pupils of different ages are
grouped “together during part of the school day
3-flexible or modular scheduling
4~small group instmmction
S~-individualized Ismgming
6-opEmrmiassroom
7-gu§ﬁ§5ﬂdiscovery*amdLinquiry
8-z em—riculum which is both child and subject-centered
 9-otb=ws (specify) ‘ ‘
10-1f e program imeludes activities which complemesxt:
- em@griences chilémen encounter in the home, commuzity
‘Enﬁ:ﬁmnnuih masssmedia i.e. TV, describe ‘below:

+ezdano ba 1cal eduwcation |

20.0 COGNITIVE DEWFL.OPiENT

20.1 Cognitive development in early childhood grades is fostered through:
O-method not mentioned » ~ - 20,1 ‘{szl___

1-structured enviriomment rich with materials child can manipulate

order, compare, match for perceptual-motor development,
2-non-verbal materials, such as MHontessori materials from which

children can' learn sensory discrimination, matching, “seriation,
- counting, addition, subtraction. S L
3~-labeling and discussion of ‘concepts related to time, space, distance, .
‘ﬂpOSitionjﬂ,‘ o et e T U RS S &

' 4-labeling and grouping actuzl objects to learn classification:
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7-naterials are Prov1ded for use in home by parents
8-other (specify)

15.0 CURRICULUN PATTEIHS 19.0_/) {{"_};%m

The stated curriculum pattern of the bilingual project:
1-Except for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped togsther during part of the school day
3-flexible or modular scheduling
4-small group instruction
5-individualized learning
6-open classroom
7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
S-others (specify)
10-if the program includes activities which complement
experiences children encounter in the home, community
andvthrou?h mass media i.e. TV, describe below:

+echno 29 1cal education

20.0 COGNITIVT DEVELOPLENT

20.1 Covnltlve development ia early childhood grades is fostered through°
O—method not mentioned 20,1 I,;}
1-structured enviriomment rich with materials. Chlld can manipulate:
order, compare, match for perceptual-motor development

2-non-verbal materials, such as Montessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction ‘

3-labeling and discwssion of concepts related to time, space, distance,
position

4~labeling and grouping actuzl objects to learn classmflcatlon
grouping objects with common atiributes and. labeling their
attributes (i.e. colors, sizes)

5-direct experience of processes of science “through dlscovery, using
materlals rather than text; active experimentation by child with teacher's

uidunce rather than tuncher denongtration.
6-direct experience of math through discovery rather than instruction
7-other (spe01fy or xerox) p. no. and document:

20.2 Cognltlve developnenu in later grades (grade 4 and above) v L
O-method not mentioned e N2 DN
1-specify or xerox p. no. and document
n.a.-no grade 4 or later grades
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21.0 SELF-ISTERM 21.0_J, 3, H'S)é

Stated methods cf project compenent expected to increase self-estcem:
no-self-estecm not mentioned as an objective: :
O-self-esteein is an objective but nethods not specified
Teacher encourages pupil to verbally express his feelings:

1-through role-playing

2-puppetry

3=~ language-exnerlence approach: students dictate stories from
théir own experience

/~teacher accepts, aclmovledges ideas and feelings

5~teacher encourages .non-verbal expression of chlld's feelings
through painting, music, dancing

6-teacher provides experiences in which the various ways that
children act are accepted by the teagher; their actions are
discussed and the children are encouraged not to make fun of.
"differemt" ways '

7= teacher provides experiences leading: to competency and
success: |

8-teacher:provides experiences where accasional failure is
acknowledved as part of everyone s experience; :second
attemptsxare encouraged

9-other (specify) (x (ETOX OT: sumarize)) document page #

J{

Teacher provides experiences inpupil selE-direction and. acceptance of
responsibility, such as:
10-pup11s act as tutors for other pumils
11-puils have some options in choice of curriculum
12~pupifis: .choose activities from a variety of interest centers:
13-older puils participate in curriculum planning and/or
developnent
14~pupils write a bilingual newsaavex for d1ssem1nat10n to the
cormunity
15-other (sneclfy)

22.0 LEARNING STRATEGIES . ‘ 22,0 - Q ,

1-The project mentions the following specific learning. strategics

as important for reaching a particular ethno-linguistic group:
(SDGCLfy Or XBroX) ‘ Document and Page no.:
Exanple: Navajo children resist participation in an authoritarian,
‘tradltlonal classiroom., - An open classroom where teacher partici-
pates rather than directs all activities and students or-groups of
students initiate act1V1tes, LOVe about freely or ‘git in a circle or
horseshoe rather than 8it 1n rows, has been found more. effectlve.

' O—none mentloned _‘,Qw‘ v b




L~teacher accepts, aclmowledges ideas and feelings

5-teacher encourages non-verbal expression of child's feelings
through painting, music, dancing :

6-teacher provides experiences in which the various ways that
children act are accepted by the teacher; their actlons are
discussed and the children are encouraged not to make fun of
‘"different" ways ‘

7-teacher provides experiences leading to conpetency and
success ‘

8-teacher provides experiences where occasional feilure is
acknovledged as part of everyone's experience; second
attempts are encouraged.

9-other (specify) (xerox or summarize) document page #

Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as: ' ,
10-pupils act as tutors for other pupils
11-puils have some options.in choice of curriculun
12-pupils choose activities from a variety of interest centers
13-o0lder puils participate:in curriculum planning and/or
‘developrient : Q
14-pupils write a bilingual newspaper for dissemination to the
cormunity :
15-other (specify)

220 LEARNING STRATEGIES ' 2.0__OQ

1<The-project mentions the follmwing specific.lecarning. strategics

-as important for reaching a particular ethno-linguistic group:
(specify or Xerox) Document and Page no.
‘Examples Navajo children resist participation in an authoritarian,
tr=ditional classroom. A&n open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
‘horseshoe rather than sit in rows, has been found more effective.

O-=none mentioned

23,0 BICULTURAL COMPONENT

23.1 This program iss : - 23.1_3 , S ,‘

1=bilingual alone : A

. 2-bilingual and bicultural
3<bilingual and multicultural
O-not specified as to which:of the above v :

" 4~an ethnic studies program is included in the bilingual program
S-art, posters,realia,crafts of both cultures are exhibited in

“the classroom , |

6-language and cultural content are integrated

_7-other (specify) : ’




_ page 18

23.2 Lross-cultural awareness: ‘ 23, 2~Q.___‘
If project mentions specific walues or modes waf behzvior of
N-ET culture, please swamrize below: (or atiach x=rez)
found in document . , page i
O-not mentioned

e e

23 3 1-if project mentions efforts im decrease ethnomenirism in 23, 3m_1:2.;_.__
‘either or both groups, descrilie below: (or xerox~document page/#)
O-none mentioned

23.4 In the bicultural -compenent knowiledge of the N-EIl culiture 2344 ,%f:Z~—-
invoives (marl all that apply) .
0-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and value&..llterature
(oral or written), achlevement of particular: pemﬁie or politecal
‘movements

2~ Historical-cultural heritage of the past--contzibutions to art
~and. science )

3-'Deep' culture: family patterns and contemporary-wey of life.

4~Itemization of surface aspects of a uountny—-geography dates
of holidays etc.

5-A specific culture only e.g. one Indian tribe

6-Various cultures of same ethnlc/llngulstlc grouwp (i.e. Spanish-
spealiing peoples)

7-A third culture different from NEHT or ZEMT

8~Other (specify)

23.5 Anerican culture is defined: : . 23.5 &S
O-not specified . :
T-narrowly: primarily- Anvlo-Sazon orlentatlon
2-broadly: ethnic pluralism of Amerlcau—multlcultura_
contributions of various ethnic groups discussed
Q 3~other(indicate document and page number for xerox) or
[ERJ!: elaborate in your own words




23.3 1-if project ﬁentions efforts to decrease ethmocentrisin in w23,3;~j:>__,.__
either or both groups, describe below: (or xerox-document page/#)
O-none mentioned '

23.4 In the bicultural compenent !mowledge of the N-EHT culture 25, f' 2 .
involves (marl: all that apply) _
O-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and values, literaturs
(oral or written), achievement of particular people or politral
mnovements
© 2- Historical-cuFtural heritage of the past-~contributions toimet:

and science : .

3-'Deep' culturer family patteins and contemporary way of life.

L~Itenization of wsurface aspects of a country--geography, dates
of holiiays etc.

5-A specific culture only e.g. one Indian tribe

6~Various cultures of same ethnic/linguistic group (i.e. ‘Spanissh-
spealiing peoples:) '

7-A third culture different from NENT or T

8-Other (specify)

23.5 American culture is defineds: 2’3»5;_$.__

O-not specified

1-narrowly: primarily -Anglo-Saxon orientation

2-broadly: ethnic pluralism of America~-multicultural
contributions of various ethnic groups discussed

B—cher(indicate document and page number for xerox) or
elaborate in your own words

24,0 COLLUNITY COMPONENT S << Xeroy (% oo

24.1 Bilingual libraries are provided for: : el ‘-11:g
O-group not specified ‘
1-project children
2-adults of the project community
3-teachers
no-bilingual library not mentioned

24,2 An ethnic studies library is provided for: . 22 Ne_
O-group not specified ~ :
1-project children: - .
2~adults of the project community
3-teachers : ‘ .
no-ethnic studies library not mentioned
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Navrative

~ COMMUNITY

The project got off to a slow start due to personncl recruitment prob-
lems, during July and August 19069. The Project Director wus the
only staff member actually selccted by the Governing Doard and the
Locual District. The District was undcrgoing>intcnsive personnel
changes, due to conflict over cor:munitly control. Therc {followced a
period when the Interim District Superintendents were in charge.

It became difficult to cbtain assistance, guidance and dircction. The

Principal of P.S. 1, Muanhattan, was appointed as District Supcerin- ..
tendent in another district and an Acting Principal for P.S. 1 was ‘
namead by an unoificial District Superintendent. : i

In summary, many of the previous arrangements, community con-

tacts and preliminary negotiations and details for implementation, had
been sct up by people who were now no longer employed by the District.

There was a 100% changeover in staff. Largely because of turmoil,

it became necessary during the months of September, October and

November, to redevelop support for our propram. The proeviously

solect.d teachers in P.S. 1 had to be re-involved and new lines of
commniunication were set up within the school.

We recruited new personnel for the project. The Project Director
had to re-establish and negotiate new relationshij:s with the local
school district, the Central Board of New York State, as well as
with O. E.O. : ‘ '

//,
During the summenr months a difficult situation had arisen in terms
of local control. Significant changes became cvident in the various
roles played by the Board of Education, the parents, tecachers, cdu-
cators, together with those e¢ither for or against commu/m’ity control.

The Project Dircctor decided not to actively po into the community to
organizc support among the parents for the bilingual program.  This
would have been const rued as do.\reloping'sup'po;j.'.f”"for one of the many
factions involved in this power struggle. This-decision was justified
and confirmed through subsequent informal conversations with parents
and others living in the community. " I

The method. employed to eventually reach the parents was to distribute
consent slips cither to the parents directly wherever possible, or ' ’

>




Narrative -

through the children to their pavents. Out of a potential populaliui
of 180 parents with children in the sclected pilot classcs, wa rmet with
a responsc of some 120 consent slips returned, thus hasing approxi-
mately two-thirvds responding.  Qut of the 120 parents who repliced,
112 pave their consent butl there were 8 parcnts who did not wint
their children to receive bilingual instruction, but who, at the same
time specifically indicated that they wanted their children to be as-
signed to those same parficular classcs and with those particular
teachers, but not directly involved in the bilingual aspcct of the cur-
riculum. Their wishes were respectel. .

Positive results in terins of parent support for our program were noted

over the next several months through threc methods used in what might :
be called Public Relations. The {irst device was participation by a '
group of three six-yecar old first graders who demonstrated the use of
our Liearning Centers for bilingual instruction on the TV program
called "Community Report! sponsored by the Poarvd of Bducation and
shown on Channct 25, the City station. "Community. Report! avas shown
atotal of three times in October, November and again in Decembeor.,
kl"uud]).‘lul'\ indicated that many parents saw the progrim. They sup-
ported.it. On the same TV program, the Project Dircctor participated
‘in a frank discussion involving many aspccts of bilingual cducation.

Another device to enlist parent support and to acquaint them with what
we were doing was the printing and distribution of one of the stories in
our oral Language-Through-Literature Program. 1t was reproduced
with the story translated into Spanish and Chinesc along with the origin-
al English. It was given to all childxen in the project shortly before
Christinas. The distribution was highly personalized with the Projcct
Dircctor going to all classrooms. In the presence of the bilingual
- and other teachers and staff members prescnt, he gave cach child his
or her own copy of the book., Plecasure for this gift was demonstratad
(visual observation by stafi) by at least 95% of the children. The
teachers expressed their pleasure as well. 30% of the children wanted
copies for brothers and sisters at home. Informal conversations in
January with a number of parents together with comments {rom parva-
])i'ofcssionals whose children arce in the classcs, all indicated a 100%
pusitive response.- :

At Christmas time, a card was printed with appropriate grectings in
all three languages. A Chinese colloguial expression was usced wish-
int eveTyone peace and happiness for the New Year, An equivalaent
Spanish expression indicated that: "Once we have destroyed fear, then
our children will learnt, Tinally, a bricf English gl:v(-‘tin;'; in the sinne
vein, These Christimas cards were mailed to all pavents and childeen
: - ‘
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24.3 Provision is made by the school for informing the parents 24-3“.[, 8
and conmunity about the program through:(Mark all ‘that apply)
O-method not specified '
no-no provision for informing commun%ty
1+ bilingual newsletter " |
2.. monolingual newslette-rf ™ ',hﬁ ua:
3- - ews sent to mass media,
4~if articles included with project, check 4
5-bilingual fliers sent home '
6-formal meetings:
7~informal meetines open to entire community
8-meetings cor’.irced in both languages
9-~home visit.
10-other ‘= ecify)
‘11-project director personally involved in program
dissemination. specify how

and programs is sought through:
O-type not specified
no-not sought ' , ‘ '
1-existing community groups working with program
2~bilingual questionnaires ’ :
3-community~school staff committees
4~commmity advisory groups
5-formal meetins open to the entire community
6~informal meetings with community groups .
7-other (specify)
8-project director personally seeks involvement of community
~ in program. specify hou

2.4 Community involvement in the formulation of school policies P
‘ ' Rk &'3,

problems through: ) . . .
no-no mention of school serviing to be informed about community
1-meetings open to the entire community conducted in both

languages - - R . -
2-community representatives to the:school
. 3~bilingual questionnaire sent to the home
- 4-home visits by school personnel
- 5-other (specify) " ...
: " O-method not specified @ -

" 24.5 . The school keeps inférmed about community interests, events and’ ‘
| C s @




A = S
7-informal meetings open to entire comaunity -
8—meetingﬁ conducted in both languages

O-home visits

10-other (specify)

11-project director oersonally involved in progien

dissemination. specify hcw

and programs is sougnt through:
O-type not specified
no-not gought
1-ciisting community groups working with program
2-bilingual questionnaires
3—community-school staff committees
4~community advisory groups
5-formal meetins open to the entire communltv
6-informal meetings with community groups
7-other (specify)
8-project director personally seeks involvement of community
in program. specify how

24,4 Community involvement in the formulation of school policies ‘ a 3 6

2/,,5 The school keeps informed about community interests, events and
problems through: : ' ‘ 45 -§>
no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both
languages '
2-community representatives to the school
3-bilingual questionnairs sent to the home
4~=home visits by school persomnel
5-other (specify)
O-method not specified

24 6 Tne school is open to the community through. 246 a
0-not mentioned ‘ v . ‘
‘no-school is not open to community for coumunity use
1-opening school facilities to the cormunity at large for use

after school lours and on weekends
2-providing adult education courses
3-other (specify)

25,0 INPACT EVALUATION

25.1 Project mentions description or dissemination of the bilingual '
rn>program,through: ‘ ‘ - 25.1wj' Eg
newspaper articles ‘ - - ‘
‘gﬁ} 4 - 2-radio programs ’
P ‘\{‘aiﬂ - ()IV programs
e T L~video-tapes
5~films
‘g'}f 6-v131tors %0 observe the program




25.2 Project's impact: 25.2_ /
1-Projoct mentions that other classes in the school, but
not in the program have piclied up methods or material from
the bilingual program
2-Project mentions other schools in the local cducational system
have started bilingual programs
3-Project mentions that a University has instituted teacher
training courses in bilingual education to meet staff devel-
_opnient needs

26.0 ROLE OF EVALUATOL

26.1 Evaluator has field tested, on a group of children who are of

the same language, culture and grade levels as the children in

the bilingual program: ‘ 26.1~*12}.;E, L’
O-not mentioned ,
1-published measures
2-staff developed measures o
3-staff translations of published measures
L-staff adaptations of published measures

26.2 Evaluator has personally observed students in the program: 26.2mw~;3
O-not mentioned
no-never
1-once or twice during the year
2-more than twice
3-regularly
L-other (specify)

26,3 Evaluator has met with teachers: 26,3”___£3
O-not mentioned
110-never
1-once or twice during year
2-moy'e than twice
3-regularly
4~other (specify)

27,0 EVALUATION PROCEDURE
27,1 - O~not.specified . 27.1_~u“41‘___

1~A comparison group has been chosen
2-A comparison group will be chosen

27.2 O=-not specified (mark all that apply) 27.2 l’ 49_,5'8'
1~Pre-tests have been given to project group or sample ‘ ‘)
L R= "owilil be : " " : ’
3-Post~tests have been given to project group or sample
. n will be ) 1 1 :
< 5-Pre~tests have been given to comparison group
R 6__ 1 Will be n . n

7-Post-tests have been given to comparison group
o n . 10

- " will be




